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Abstract: In traditional programs that the principles of psychology and curriculum planning, less attention is the
form of content presentation ie codification and providing books, original format and have the dominant form, while
for adult content that could have valuable experience in addition to writing, other ways also be provided Affect the
selection of pictures and images related to the concepts and content produced by including them. Learning activities
such as activities outside the classroom, dialogue, role playing and ... Another type of content is presented. Duties
are placed on the learner, a resource for developing knowledge, skills and insights he considered. Curriculum
content only from the training provided to learners or not, but put together their learning through activities that can
inform or does, skills and attitude to achieve. In this case, apart from learning that the assays taught learners directly
to sustainable and effective learning occurs in his. Another way of providing content that is educational activities
outside the learning environment possible for learning more and better enables adult learners. For example, hits,
field trip experiences for learners or transfer is provided, develop knowledge, insight and skills they will.
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Introduction: 2. “Education attainment” usually refers to the
The field of adult education and literacy is numbers of years of schooling completed or the level

plagued by confusion about definitions. Over the years of credential (e.g., high school diploma or associate

definitions have evolved from provisions in federal degree) an individual has obtained. Despite concerns

law and initiatives of groups advocating particular about the meaning of credentials, there is a strong

methodologies or the needs of specific adult correlation between educational attainment and

populations. The result is that definitions tend to merge literacy.

statements about the goals to be achieved (e.g., 3. “Literacy initiatives” often are defined in

improving the literacy of a particular population) with terms of the needs of a particular target group. These

a particular means (e.g., adult basic education) to may be parents of young children, youth who have

achieve the goal. dropped out of high school without earning a high
Therefore, it is helpful to distinguish between at school diploma, welfare recipients, persons with

least these dimensions of the issue: limited English-speaking ability, incarcerated adults,
1. “Literacy” refers to the knowledge, skills, or adults in the workforce.

and competencies of individuals. The federal Adult The objectives related to this goal touch on

Education and Family Literacy Act (Title II of the several of the common elements of definitions listed

Workforce Investment Act)l defines literacy as “an above, for example:

individual’s ability to read, write, speak in English,

compute and solve problems, at levels of proficiency o Different dimensions of literacy (e.g.,

necessary to function on the job, in the family of the academic and workplace skills),

individual, and in society.” Literacy is often defined in e The level of education attainment (e.g.,

terms of specific domains such as “basic academic increasing the number of persons who

skills,” “workplace skills,” “life skills,” “parenting complete postsecondary degrees),

skills,” or skills necessary to exercise one’s rights and e The needs of target groups (e.g., parents,

responsibilities for citizenship. Different dimensions of minorities, or part-time learners),

literacy are often categorized by terms that cluster e The need to increase the availability of

several dimensions of literacy important for different particular educational services, strategies or

clients. Examples include workplace literacy means (e.g., accessibility of libraries to part-

(combining both basic academic skills and workplace time learners or opportunities for parental

skills), and family literacy (combining basic academic involvement), and

skills and other skills essential for successful

parenting).
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e The importance of lifelong learning, both in
the learning behavior of individuals and in the
educational system’s responsiveness to the
needs of adult learners.

Adult characteristics:

To wunderstand the characteristics of adult
learners, their mental and physical condition should be
considered in the following referred to some of them.

Operating speed:

Slow reaction in adults is natural that necessarily
means reducing the logic and practice skills, not due to
weakness and increased awareness of natural forces
and their skills.

Consciousness:

No stimulus and incentives encouraging, despite
inhibiting stimuli, slow transfer rate, mental, and weak
inhibitors of natural forces (mostly visual and
auditory) are factors that slow reaction affect
individual mental and cognitive activities, but never
able to understand, understanding and learning ability
(which varies with the speed of learning) is not
relevant.

Health:

What is most age, longer duration is necessary to
be heard by listening issue. Why is that when elderly
people and old could not hear well, their confidence
and vulnerable to the possibility that negative beliefs
about their find, they are great. Visual abilities can be
like other people, usually decreases with age.

Background of knowledge - skills and beliefs of
adults:

Adults, social experiences, many have already
learned different values and beliefs in their pronouns
have stabilized, so changes in the new act very
cautiously. The idea of such a manner that skill and
applying them older and longer life is, Similar
resistance to accept new ideas will be more and more
severe. Thus, the adult criteria for the built and paid
for their ideas and beliefs that are forming. Because of
these criteria and the beliefs that they are afraid of
failure, Therefore, to prevent it, sometimes against the
resistance of new phenomena are only the material
taught and its face that make reinforced concrete and
tangible interference situation is.

Key Characteristics of Adult Education
1- Staffing:

Successful adult education programs have staff
members who are committed to adult learners and
know how to make the most of available resources
with limited budgets. Staff must be flexible and work
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hours that are more convenient to adult learners.
Additionally, staff must be trained in principles of
adult education and should attend professional
development courses.

2- Volunteers:

Volunteers are critical to the success of adult
education programs, as they often provide valuable
one-on-one tutoring sessions with adult learners
outside of a formal classroom. Volunteers must be
trained in principles of adult education and literacy
programs, as well as methods to monitor their learners’
progress. Having a volunteer coordinator is important,
as this person trains the volunteers and serves as their
point of contact during the tutoring sessions. If
volunteers need advice on how to work with their
partners or need new materials to cover during their
sessions, a volunteer coordinator is an invaluable
resource. Without a coordinator, volunteer retention
would be very low. It is important that learners be
paired with volunteers for a certain period of time, as it
is difficult for adult learners to make progress if their
tutor partner changes constantly. Clear expectations
should be established for how often and how long
tutors will meet with their learners. Congregations
often can serve adult learners through tutoring
programs, as congregations have easy access to a
steady stream of volunteers. It may be easier for
congregations to operate an informal tutoring program
versus a comprehensive adult education program,
since those programs need a higher level of staffing.

3- Respect for adult learners:

A distinguishing characteristic of adult education
programs is that program content and language must
be suitable and respectful of adult clients. For
example, instead of using the word “student” which
may imply a traditional teacher/student relationship
where a student is subservient to the teacher, all state
program materials use the word “learner” or
“customer.” Using this type of language acknowledges
the adults’ existing knowledge and real-world
experience and makes them the focus of the program.
The Pennsylvania Adult Basic and Literacy Education
Indicators of Program Quality emphasize the
importance of customer satisfaction and learner
progress on individualized goals (see Appendix A).
One quality area explicitly states that “program staff
and learners jointly develop, regularly evaluate, and
update an instructional plan that incorporates the
individual’s learning styles and preferences” (p.7).
This is just one example of how learners and staff are
equals and collaborate on the learners’ participation in
the program.

Successful adult education programs recognize
that adult learner needs and learning styles may require
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non-traditional methods of teaching and accommodate
them whenever possible. This means holding classes
and sessions outside of typical working hours for
adults that work, providing one-on-one tutoring, group
classes, and other methods of delivering services that
are flexible. It is also important to hold the classes
where it is convenient for adult learners to attend, such
as local houses of worship, residential facilities,
libraries, or other community centers. Understanding
this key principle is difficult sometimes for
organizations that have worked in child education, but
not in adult education. Congregations that have held
learning programs for children may feel that they are
suited to take on adult education without realizing the
differences in program structure and content. It is
important that congregations research training
opportunities before embarking on an adult education
program.

4- Practical program content:

Related to the program quality area of
“respecting adult learners,” curriculum should be
practical and relevant to the individual learner’s goals.
Many adult learners are interested in advancing their
careers, starting a new career, transitioning into post-
secondary school, or attending other educational or
training programs. Program content should help
learners work on their personal educational or
vocational goals. Materials from their current or future
job can be utilized as part of the curriculum to make it
hands-on and practical for the older learner. Some
programs that have provided educational programs for
children may have learning materials and textbooks
that they think they can use with older learners.
However, this is not an effective way to teach adults
and participants may be turned off from a program that
uses children’s books for their teaching materials.

5- Assessment and evaluation:

To have an effective adult learning program and
demonstrate program success, learners’ progress must
be monitored during their participation. There are
many official assessments that state funded programs
use for standard programs, such as the adult diploma
program or GED classes. However, informal measures
should also be used to monitor learners’ progress and
help learners’ view their improvement. Seeing
concrete improvement over time is important to
keeping learners motivated and committed to the
program.

6- Space:

The learning environment where an adult
education program takes place should be well-lit,
clean, and suitable for adults. Additionally, having
computers available is useful for learners and staff to
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access online resources. Many learners want to
improve their computer literacy as well as language or
numerical literacy, so having a computer lab is
valuable.

7- Community relationships:

It is important for adult learning programs to
have working relationships with libraries, local
businesses, work-ready programs, and other
community resources. Since many learners attend
adult education programs to advance their career goals,
it is important that programs be able to refer them to
job readiness or placement organizations. Libraries are
also a valuable resource for organizations that are
looking for materials that are appropriate for adult
literacy programs. The Philadelphia Free Library has a
program called the “Reader Development Program”
which gives away two free library books a year to
adult learners who have a library card.4 Books cover
topics such as reading, writing, math, job skills,
parenting, biography, fiction, GED and ESL. Program
staff can also access these books for their own classes.

Conclusion:

To ensure that science curriculum and
educational aspects, according to community needs
and audiences, application form is provided or not, the
content selection criteria should be considered. These
criteria is being include knowledge, effectiveness,
flexibility, diversity, relevance and practical learning
The task force’s policy recommendations are guided
by these principles:

e Shift from an emphasis on programs and
pilots to a focus on systemic impact on adult
literacy in all counties of the Commonwealth.
e Focus on all adults who are in need of
significant improvement in their knowledge and
skills to be full participants in Kentucky’s
workforce and society, to develop and maintain
healthy families, and to continue their education
and training as necessary throughout their
lifetimes.
e recognize multiple dimensions of the issue
and, consequently, the importance and efficacy
of multiple, separate but coordinated strategies
aimed at the needs of different target
populations, including, but not limited to:
- Parents of young children.
- Adults in the workforce, including those
with secondary education credentials, for
basic literacy and workplace skills and
for retraining and upgrading of
knowledge, skills, and competencies.
- Youth from 16 to 18 who drop out of
school or are not well served by
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traditional secondary programs.

- Adults with significant learning
disabilities that limit their ability to take
advantage of further education and

training.

- Adults with limited English language
literacy.

- Incarcerated adults.

- Adults whose access to further
education is severely restricted by
geography, transportation, technology,

and other economic and social barriers.

- All Kentucky adults who will need

lifelong learning opportunities from basic

literacy through postsecondary education

to succeed in the changing society and

economy.
e Emphasize both continuity and development
of basic human and physical assets to provide
services as well as performance in serving
client, community, and Commonwealth needs
and priorities.
e Recognize the current and traditional roles
and strengths of public schools, postsecondary
institutions, employers, and other providers; as
a corollary, avoid assigning to key players
responsibilities that are inconsistent with their
strengths.

*Corresponding Author:
Khatereh siyar

Damavand Branch,

Islamic Azad University,

Damavand, Iran
E-mail: khaterehsiyar@yahoo.com

Reference:

1.

Budin, H. (1999). The computer enters the
classroom. Teachers College Record, 100, 656-
669.

Cranton, P. (1992). Working with Adult Learners.
Toronto: Wall & Emerson.

Cranton, P. (1996). Professional Development as
Transformative Learning. San Francisco: Jossey-
Bass.

Egan, K. (1992). Imagination in Teaching and
Learning. Chicago: University of Chicago Press.
Fabry, D. L.,&Higgs, J. R. (1997). Barriers to the
effective use of technology in education: Current
status. Journal of Educational Computing
Research, 17(4), 385-395.

Fletcher,W. E.,&Deeds, J. P. (1994).Computer
anxiety and other factors preventing computer use
among United States secondary agricultural
educators. Journal of Agricultural Education,
35(2), 16-21.

http://www.sciencepub.net/rural

16

10.

11.

12.

13.

14.

15.

16.

17.

18.

19.

Frye, N. (1993). The Educated Imagination.
Toronto: Canadian Broadcasting Corporation.
Ginsburg, L. (1998). Integrating technology into
adult learning. In C. Hopey (Ed.), Technology,
basic skills, and adult education: Getting ready
and moving forward (Information Series No. 372,
pp. 37- 45). Columbus, OH: Center on Education
and Training for Employment. (ERIC Document
Reproduction Service No. ED 423 420).

Isahak Haron & Doraisamy, J. (1992). Lifelong
education in Malaysia: A general survey. Thesis
Mas. UM. 10. 1-13. Kuala Lumpur: Universiti
Malaya.

Kim K. (2000). Participation in adult education in
the United States, 1998-1999. U.S. Dept. Of
Education, Office of Educational Research and
Improvement.

King, K. P. (1999). Unleashing technology in the
classroom: What adult basic education teachers
and organizations need to know. Adult Basic
Education, 9(3), 162-175.

King, K. P. (2003). Learning the new
technologies: Strategies for success. In K. P. King
& P Lawler (Eds.), New perspectives on
designing and implementing professional
development of teachers of adults. New directions
for adult and continuing education (Vol. 98, pp.
49-57). San Francisco: Jossey-Bass.

Knowles, M. S. (1992). The modern practice of
adult education, andragogy versus pedagogy.
Author of the Classic Informal Adult Educator,
3rd Edn. New York: Association Press.

Knowles, M. S. (1994). Andragogy in action:
Applying modern principles of adult learning. San
Francisco: Jossey-Bass Inc. Pub.

Knowles, M. S. (1999). The making of adult
educator: An autobiographical journey. 1st Edn.
San Francisco: Jossey-Bass Inc. Pub.

Kolb, David A. (1993). Experiential learning:
Experience as the source of learning and
development. 1st Edn. United States: FT Press.
Kotrlik, J.W.,&Smith, M. N. (1999). Computer
anxiety levels of vocational agriculture and other
vocational teachers. In M. F. Burnett (Ed.),
Proceedings, national agricultural education
research meeting (pp. 1-9). Columbus, OH:
American Association for Agricultural Education.
Krajnc, A. (1999). Andragogy. In Collin, J. T.
(Ed.), Lifelong education for adults: An
international handbook. 1st Edn. New York:
Pergamon Press.

Lang, J. M. (1998). Technology in adult basic and
literacy education: A rationale and framework for
planning (Research report). Cheney:
EasternWashington  University, Instructional
Media and Technology. Retrieved on November

editor(@sciencepub.net




World Rural Observations 2011;3(4)

http://www.sciencepub.net/rural

20.

21.

22.

23.

24.

25.

26.

27.

28.

29.

30.

31.

14, 2003, from
http://cehd.ewu.edu/education/GraduateExamples/
JML98Educ601.html

Lawler, P. A.,&King, K. P. (2003). Changes,
challenges, and the future. In K. P. King&P.
Lawler (Eds.), New perspectives on designing and
implementing professional development of
teachers of adults. Newdirections for adult and
continuing education(Vol. 98, pp. 83-91). San
Francisco: Jossey-Bass.

Jaffee, L. L. (2001). Adult literacy programs and
the use of technology. Adult Basic Education,
11(2), 109-124.

Jordan,W. R.,&Follman, J. M. (1993). Using
technology to improve teaching and learning. Hot
topics: Usable research. Palatka, FL: Northeast
Florida Educational Consortium, Southeastern
Regional Vision for Education. (ERIC Document
Reproduction Service ED 355 930).

Mazanah Muhamad & Associates. (2001). Adult
and continuing education in Malaysia. 1st Edn.
Kuala Lumpur: Universiti Putra Malaysia.
Merriam, S.B , Baumgarther, L.M., & Caffarella,
R.S. (1999). Learning in adulthood: A
comprehensive guide. 2nd Edn. San Francisco:
Jossey-Bass Pub.

Mezirow, Jack and Associates (Eds.) (1990).
Fostering Critical Reflection in Adulthood: A
Guide to Transformative and Emancipatory
Education. San Francisco: Jossey-Bass.

Moore,M. G,&Kearsley, G- (1996). Distance
education:Asystems view.
Belmont,CA:Wadsworth.

Office ofTechnology Assessment, U.S. Congress.
(1993). Adult literacy and newtechnologies: Tools
for a lifetime (Final Report No. OTA-SET-550).
Washington, DC: Government Printing Office.
Pratt, D.D. (1993). Andragogy after twenty-five
years: New directions for adult and continuing
education. Journal Articles. San Francisco: Jossey-
Bass Inc. Pub.

Olgren, C. H. (2000). Learning strategies for
learning technologies. In E. J. Burge (Ed.), The
strategic use of learning technologies. New
directions in adult and continuing education (Vol.
88, pp. 7-16). San Francisco: Jossey-Bass.
Russell, A. (1995). Stages in learning
newtechnology: Naive adult email users.
Computers and Technology, 25(4), 173-178.
Timmermann, S. (1998). The role of information
technology in older adult learning. In J. C. Fisher
& M. A. Wolf (Eds.), Using learning to meet the
challenges of older adults. New directions for
adult and continuing education (Vol. 77, pp. 61-
71). San Francisco: Jossey-Bass.

http://www.sciencepub.net/rural

17

32.

33.

Schifirnet C. (1997). Changing Adults’ Education.
Bucharest, Fiat Lux Printing House.
Sutton-Smith, Brian. (1988). In Search of the
Imagination. In K. Egan and D. Nadaner (Eds.),
Imagination and Education. New York, Teachers
College Press.

7/5/2011

editor(@sciencepub.net




